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1. Introduction 

1.1 Why Study Foreign Language Anxiety at Zagreb University

Most research on foreign language (FL) anxiety to date has focused on learners for whom the FL is more of a means for achieving some non-linguistic goals than an intrinsic goal. It seems that university FL majors have by default been considered highly motivated and free of language anxiety. The author of this paper, however, can testify to the fact that anxiety exists among FL majors as well and that it is a phenomenon worth researching.


Another motivation for the present study stems from a lack of literature on comparative studies of FL anxiety among learners studying simultaneously two FLs. This is quite surprising since today a growing number of individuals study two or more FLs and their insights could be invaluable in understanding the role of FL anxiety in language study.

1.2 Conceptualisations of FL Anxiety

The concept of FL anxiety is perhaps one of the most well documented psychological phenomena. Even though extensive research had been done already in the 1960s, the FL anxiety construct was actually first proposed in the mid-1980s by Elaine K. Horwitz et al. (1986). It is important to point out here that the Croatian term is somewhat different from the English one and, if translated literally, would read as fear of foreign languages. However, it does refer to the same concept and relies on the same theoretical background. At any rate, Piechurska-Kuciel (2008: 28) distinguishes fear from anxiety by claiming that ˝[f]ear imposes the function of moving the organism away from danger (active avoidance or fleeing), while anxiety has the role of moving it towards danger (approach or fighting) or that of withholding entering the dangerous situation (passive avoidance or freezing)˝ (her italics). In other words, when experiencing FL anxiety, we tend to confront it, whether successfully or unsuccessfully, every time we are brought into contact with a certain FL.


When talking about FL anxiety it is important to note that, when limited to the language learning situation, anxiety falls under the rubric of specific anxiety reactions (MacIntyre, 1998). Spielberger (1983: 19) defines general anxiety as ˝an unpleasant emotional state or condition which is characterized by subjective feelings of tension, apprehension, nervousness and worry associated with an arousal of the autonomic nervous system˝. According to this definition, it  shares similar characteristics with FL anxiety. However, MacIntyre and Gardner (1994) emphasize that it is necessary to distinguish FL anxiety from general anxiety. They explain FL anxiety as a part of a person`s personality in certain circumstances by defining it as ˝the feeling of tension and apprehension specifically associated with second language contexts, including speaking, listening and learning˝ (MacIntyre and Gardner, 1994: 284). In particular, what distinguishes this situation-based (situational) apprehension in the second language acquisition (SLA) process from other types of apprehension is the fact that people may be comfortable speaking the language until they become conscious that someone may be judging their performance, or until they develop negative attitudes toward the target language (TL) and language learning in general due to stressful classroom experiences.


As far as language performance is concerned, there are three related types of performance anxiety suggested by Horwitz et al. (1986) in their original three-part model of FL anxiety. The first is called communication apprehension
, generally characterized by anxiety about interpersonal interaction or public speaking. The second type of performance anxiety is test anxiety, which inherently deals with a fear of failure: test-anxious students perceive anything less than a perfect test performance as underachievement. Finally, the last one is fear of negative evaluation, which leads to avoidance of all evaluative situations and is not limited to test-taking situations only. 

It is believed that language anxiety is not a simple combination of these fears applied to FL learning. Rather, Horwitz et al. (1991: 31) define ˝foreign language anxiety as a distinct complex of self-perceptions, beliefs, feelings, and behaviors related to classroom language learning arising from the uniqueness of the language learning process˝. FL anxiety manifests itself through four distinct language anxiety components
: the cognitive, emotional, behavioural and physiological components. The cognitive component refers to negative self-assessment, worry about other people`s portrayal of oneself, and the feeling of incompetence to humour social demands. The emotional component implies feelings of unease, discomfort and tension, whereas the behavioural component includes clumsiness, restraint and disturbances in gesture and speech. The last one, the physiological component, implies various psycho-physiological symptoms commonly associated with anxiety in FL learners such as 'butterflies in the stomach', blushing, profuse perspiration, palpitations, shaky voice, sleep disturbances, tenseness, trembling, fidgeting etc. These may exert a strong influence on a person`s perception of the situation they find themselves in. In the FL classroom context, the more FL students worry about experiencing these symptoms, the greater is the possibility that they would identify the very symptoms with their classroom experience.

1.3 Impact of FL Anxiety on SLA and Language Behaviour

However, it is vital that we differentiate between facilitating (positive) and debilitating (negative) anxiety. Although it is claimed that, on the one hand, all anxiety occurring during the FL learning process is debilitative, lower levels of anxiety have, on the other hand, showed a tendency to actually facilitate the process of SLA by triggering the proper amount of stimulating incentive. Another way of putting this is to say that positive emotions tend to supply motivation necessary for learning while negative emotions, which are then associated with the FL itself, can seriously impede the SLA process. Scovel (1978: 139) describes debilitating anxiety as an anxiety that ˝motivates the learner to 'flee' the new learning task; it stimulates the individual emotionally to adopt avoidance behavior˝. In addition, he claims that severe language learning anxiety can cause various problems. Among many things, students` situational (classroom-related) self-esteem is lowered, their self-confidence as language learners is seriously undermined, willingness to take risks is diminished and the probability of achieving a high degree of language proficiency and fluency is decreased. All this presents serious impediments to the development of learners` second language (L2) fluency and performance in general, eventually resulting in achievement that is below their potential. Learners may also become extremely reticent, reserved, uncommunicative. Their memory, concentration and creativity can become limited. Such learners may demonstrate task avoidance and procrastination more frequently than non-anxious individuals. MacIntyre & Gardner (1994) point out that FL anxiety may influence various cognitive operations, such as information-processing abilities which may become limited during all the three stages of input, processing and output. 

1.4 Sources of Anxiety

Concerning anxiety-provoking contexts, Young (1990) found that students generally become anxious when they have to use the TL in class, in front of others. It has been shown (Brown, Robson, & Rosenkjar, 2001) that personality traits are associated to FL anxiety too. Anxiety arousal is more frequent in introverts, who usually prefer individual work to group work, in contrast to extraverts. Low-proficiency learners who lack the necessary cognitive resources are also likely to experience much higher FL anxiety levels when surrounded by more proficient learners. Gardner and MacIntyre (1993: 5) characterized FL anxiety as ˝the apprehension experienced when a situation requires the use of a second language with which the individual is not fully proficient˝. In other words, FL anxiety is found to be inversely proportional to students` language skills (Chen, 2001) and FL aptitude (Ganschow et al., 1994). Also, Gregersen & Horwitz (2002) found that some students` language anxiety may stem from their perfectionist tendencies: students who were more inclined to perfectionism were found to report significantly higher levels of FL anxiety than students not striving for perfection. Furthermore, Piechurska-Kuciel (2008) found that students with shorter language exposure have higher levels of FL anxiety than students with longer language exposure concluding that FL anxiety may be significantly reduced after longer stays in those countries where people speak the TL. Moreover, it must be added that as proficiency and experience in the FL increase, anxiety starts declining consistently. 

According to some studies (e.g. Sparks and Ganschow, 1991, 1993, 1995; Sparks and Ganschow and Javorsky, 2000), FL anxiety is the consequence of deficits in the first language`s (L1) learning skills, which are considered to constitute the basis for FL learning. However, Horwitz (2000) claims that not all students seem to have cognitive disabilities: participants in anxiety studies are usually university students who have been selected on the basis of rigorous entrance exams, which is, according to her, a piece of evidence that discounts the role of L1 deficits
. Interestingly, Verma & Nijhawan (1976) found that higher levels of FL anxiety in highly intelligent students can facilitate FL learning, whereas in students with low intelligence FL anxiety they can have a negative effect. 

The relationship between FL anxiety and gender in the language classroom (Campbell and Shaw, 1994) is also one of the foci in the FL anxiety research. According to Horwitz et al. (1986), students experiencing FL anxiety tend to learn more than their more relaxed peers, but their results often do not seem to equal their efforts. Aside from differences in learner types, such factors as the FL course and types are also important for understanding sources of FL anxiety. Thus, Young (1994) claims that the unnatural classroom procedures, for instance, the way teachers correct students` errors and the way teachers interact with their students, can all potentially trigger FL anxiety. 

1.5 FL Anxiety in the Croatian Context

In the light of extensive research carried out into FL anxiety, one must also mention a significant Croatian contribution to the FL anxiety research. In the last two decades or so, a number of studies have been carried out that looked into FL anxiety of, mostly, learners of English. The Croatian researchers focused on sources of FL anxiety, relationship of anxiety to other individual learner factors, differences in FL anxiety between monolingual and bilingual learners of English etc. 


In her study of the relationship of FL anxiety and language learning strategies Mihaljević Djigunović (2000) found that this relationship interacted with the age of learners. While no significant correlations were found in the primary school age group, secondary school learners of English who felt anxious while speaking in class and who felt that their peers outperformed them used fewer communicative strategies and more frequently missed the opportunities for out-of-class learning. Adult learners who felt too embarrassed to volunteer answers, who were insecure when speaking in class fearing others may laugh at them and who felt that others in the group outperformed them were found to use communicative strategies infrequently.


In her 2002 studies Mihaljević Djigunović investigated sources of FL anxiety among Croatian learners of different ages who learned English in formal classroom settings. She detected a total of ten sources of anxiety. Croatian learners felt most anxious while using English in class and when being tested. Looking into the relationship of FL anxiety and other individual learner factors Mihaljević Djigunović found a significant negative correlation with risk-taking, cooperativeness and motivation. Interesting correlations were found between language achievement and FL anxiety at the level of different language skills: while listening and reading anxiety correlated negatively with achievement, no significant correlation was found between achievement and writing anxiety.


In a later study that was carried out with Croatian political science and psychology undergraduates Mihaljević Djigunović (2004) came across an unexpected positive correlation between language achievement and language use anxiety. She explained this by assuming that successful learners have higher language awareness, are more critical and have higher expectations than low achievers.


Legac (2007) investigated listening anxiety among monolingual and bilingual learners of English as a foreign language (EFL). His participants were primary schools learners aged 12-14 years. Using elaborate research methodology, Legac showed that bilingual learners experienced significantly lower listening anxiety than monolinguals. FL anxiety proved to be a very good predictor of achievement in monolingual learners but its predictive value, interestingly, was much lower in the case of bilinguals. Legac stressed the key importance of teachers detecting FL anxiety in their learners.


Looking into the relationship between FL anxiety and listening comprehension in monolingual and bilingual learners of English, Mihaljević Djigunović and Legac (2008) found significantly higher FL anxiety among monolingual than among bilingual learners. This was true about all three stages of the FL learning process. Another important finding was the significantly higher levels of listening comprehension achieved by bilingual learners compared to monolingual learners. Significant negative relationships between language anxiety and achievement in EFL listening comprehension were found for both monolinguals and bilinguals.


Legac (2007) investigated associations of anxiety and variable such as intensity of motivation and self-concept. His findings indicate that both motivation and self-concept are positively correlated with language achievement but negatively with both general FL anxiety and listening anxiety. Legac`s research suggests that different types of FL anxiety enter into complex interactions with other variables relevant in the SLA process. Thanks to his research in this area we now have a deeper understanding of the role of both the general FL anxiety and listening anxiety in formal FL learning contexts.


Croatian anxiety researchers have also contributed to the field through designing a new measuring instrument. Mihaljević Djigunović et al. (2004) considered FL anxiety as a culturally and educationally dependent phenomenon. Therefore, they thought it necessary to design an instrument that could be valid specifically for the Croatian context of learning English as an FL. The instrument, called CROEFLA, was a 24-item questionnaire that proved to be a valid and reliable means of measuring FL anxiety among Croatian learners of English as a FL. 

The findings described above are extremely valuable. They relate to primary, secondary and adult learners of English as a FL in Croatia. 

One area where research on FL anxiety is conspicuously missing is university FL school FL majors. We, therefore, hope that our study will fill this gap and contribute to better  understanding of the role of FL anxiety in advanced FL learners who have chosen a FL as the focus of their studies and future career.

2. A Study of FL Anxiety among University Majors in English and German

2.1 Aim

As stated in the previous section, university FL majors have not been the focus of anxiety research. This is regrettable because FL anxiety may result in highly relevant consequences since for such majors the success in FL studies is of crucial importance. Apart from considering this area very important to study, we were also prompted to focus on another unresearched aspect of FL anxiety. 

To our knowledge, there are no studies that compared FL anxiety of learners studying two FLs simultaneously. It may be very revealing to look into the relationship of anxiety the same individuals experience in two FLs. This is why we decided to investigate university majors in English and German. We wanted to find out if FL anxiety transferred from one FL to another, if interactions of anxiety with other relevant factors (e.g. gender, place of residence etc.) were the same in two different FLs.

2.2 Hypotheses

The aims of this study
 were the following: to determine the presence and compare the levels of FL anxiety in undergraduate English and German majors at Zagreb University`s Faculty of Humanities and Social Sciences; to look into the relationship of language anxiety and gender, age, place of residence, FL exposure, and FL achievement; to get an insight into the relationship of FL anxiety and student motivation for studying those languages, and their classroom experience. 

In short, based on the findings of FL anxiety research to date we formulated eight hypotheses. Our first hypothesis (H1) was that German majors experience higher levels of FL anxiety than English majors. We believe that there are possibly two broad bases for this hypothesis. Even though English and German are related and belong to the West Germanic languages, they differ considerably in many linguistic aspects, as well as in the status they enjoy nowadays – English being, unlike German, a sort of lingua franca. Next, based on our individual observations and some previous research, we assume that the differences in FL anxiety levels could be largely due to different classroom experiences possibly caused by different teaching traditions of the two languages. In the same manner, we hypothesised (H2) that first-year English and German majors experience higher levels of FL anxiety than second- or third-year students do, that is, that the first-year FL students` are generally more affected by language anxiety than second- or third-year students. An explanation for this could be the fact that the switch from relatively easy high school FL classes to more demanding university FL classes could be more anxiety-provoking for first-year students, whereas other students would in time become more accustomed to university demands. Furthermore, we supposed that language anxiety may be reduced after spending some time in the countries where the TL is spoken. Therefore, our next hypothesis (H3) was that students with shorter language exposure have higher levels of FL anxiety than students with longer language exposure. Evidence in this direction has been suggested by, for example, Piechurska-Kuciel (2008). 

Apart from this, we also hypothesised that some social factors could affect FL anxiety. In particular, because of the fact that women usually take a more serious approach to their work and that many expectations and great pressure are put on them, often resulting in higher levels of FL anxiety (Campbell & Shaw, 1994), we also intended to examine the relationship between language anxiety and gender within the following hypothesis (H4): female students are more anxiety-ridden than their male counterparts. Furthermore, concerning the fact that there have been no studies taking into account the role of the place of residence and its relationship with FL anxiety, we formulated the following hypothesis (H5): students from small towns and villages experience higher language anxiety levels than students from the city. We assumed that this could be related to higher exposure to the FL in larger places. In addition, we also assumed that students with lower FL achievement suffer from higher FL anxiety levels than students with higher FL achievement (H6) (Onwuegbuzie et al., 2001). Our seventh hypothesis (H7) was that students who have positive attitudes to their FL instructor and course have lower levels of FL anxiety than those with negative attitudes. As found in some studies (Marchand & Skinner, 2007; Wentzel, 1990), negative language instructor`s attitudes tend to be significantly related to higher FL anxiety levels, i.e., when students are not given enough support by their language instructor, their academic performance can be considerably threatened. Finally, in our last hypothesis (H8) we concentrated on motivation, which we expected to be associated to anxiety: lower motivation is related to higher language anxiety.

3. Method


This section gives a detailed account of the participants, instruments and procedure.


3.1 Participants 

The sample comprised 386
 randomly selected university-level Croatian L1 majors of English or German (L2) enrolled in first-year (2nd semester), second-year (4th semester) and third-year (6th semester) classes at the University of Zagreb. To be more precise, 270 English (60 male and 210 female) and 116 (26 male and 90 female) German majors voluntarily participated in the study. Unlike our pilot study, this sample was drawn from all three years of undergraduate programmes in English and German. Demographic characteristics of the sample are presented in Table 1. 

Table 1. Demographic characteristics of the sample (N=386)

Variable


N
   

%

Gender




Female 

          300

           77.7


Male      

           86

           22.3

Place of residence


Village


           15

            3.9





Town


          171

           44.3






City


          200

           51.8

Major




English

          270

           69.9






German

          116

           30.1

Year




First


          130

           35.8






Second


          128

           33.2






Third


          120

           31.1 

Language exposure


No


          319

           82.6

Yes


           67

           17.4

Language exposure influence

No influence

          319

           82.6


(self-reported)                                     Small influence

9


2.3


           



Medium influence
           11  


2.8      






Big influence

           47

           12.2

As can be seen from Table 1 above and Figures 1 and 2 below, the sample was not balanced in all its characteristics.  
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Figure 1. Participants` age in percentages


As it is, however, the case with participants` age (Figure 1), one can conclude that the expected years (19, 20, 21) were fairly equally represented. Moreover, the majority of students seem to be in the 18-22 age range (92.9%), while the 23-31 age range (7.1%) expectedly displays a falling tendency. Regarding students` second majors (see Figure 2), we can easily see that 42.2% had non-language majors, whereas the rest was distributed among the many languages on offer at the Faculty. 
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Figure 2. Second majors in percentages

3.2 Questionnaire(s)

Our instrument for eliciting data was a questionnaire
 consisting of three parts. In the first part, the participants were asked to provide basic biodata (age, gender, place of residence, academic majors etc.) and average grades they obtained in their FL major(s), to self-assess their competence in their FL major(s) and other FLs they had learned, to supply information on the number of years of experience with the FLs as well as on intentions of continuing learning/studying other languages. Aside from that, English and German majors were asked if they had ever failed their language exams, and if they felt they were talented for learning languages in general. They were also asked about having spent time in a country where the FL they were studying was spoken as L1. 

The second part of the questionnaire contained the Foreign Language Classroom Anxiety Scale (FLCAS)
 developed by Horwitz (1986). Since the mid-1980s, the FLCAS has been the best known FL classroom anxiety scale measuring the level of general FL anxiety with a strong speaking anxiety element. Relying on its good metric characteristics shown in previous studies, we decided that this widely used scale was also appropriate in the context of our study
. Each participant was presented with this 33-item (all L2-related) questionnaire accompanied by a 5-point self-report Likert-type scale of agreement (i.e., 1 = strongly disagree, 2 = agree, 3 = neither agree nor disagree, 4 = disagree, 5 = strongly agree) requesting them to assess how they usually felt in various situations which required them to use their language major(s). Basically investigating classroom sources of anxiety (in our case: FL instruction classes), these items are designed to give an insight into various anxieties such as the above mentioned test anxiety, fear of negative evaluation or communication apprehension, as well as FL learning specific anxiety. Of 33 items, 16 are related to the output stage, 10 to attitudes toward FL study, 4 items measure input anxiety, and 3 items are reflective of processing anxiety
. In any event, it is probably best described by its author E. K. Horwitz, who defines it as ˝a self-report measure which assesses the degree of anxiety, as evidenced by negative performance expectancies and social comparisons, psycho-physiological symptoms, and avoidance behaviors˝ (1986: 559). Negative performance expectancies (e.g. item 10: I worry about the consequences of failing my foreign language class.), social comparisons (e.g. item 23: I always feel that the other students speak the foreign language better than I do.), psycho-physiological symptoms (e.g. item 26: I feel more tense and nervous in my language class than in my other classes.) and avoidance behaviours (e.g. item 17: I often feel like not going to my language class) are tapped into in the listed kinds of statements. 


It should be pointed out that in our pilot study we also used the FLCAS, but with minor alterations
. Since FL anxiety in only one major (either English or German) was tested, for the sake of simplicity participants were presented with versions of the questionnaire that explicitly referred to the languages they were majoring in. Thus, item 19: I feel confident when I speak in foreign language classes was modified in its Croatian translation version of the instrument intended for German majors into: I feel confident when I speak in German language classes. What proved innovative in our current study was the fact that our questionnaire consisted of two side-by-side translated, but unaltered FLCAS scales with the intention that those participants who had two language majors continually and simultaneously assess both of their languages. Interestingly, in many of the filled-in questionnaires we noticed some corrections made by participants when they had to compare FL anxiety in their first and second language major. Assembling the questionnaire in this way, in our opinion, contributed to data validity. 

It should be added that during data processing the scores on nine items (items 2, 5, 8, 11, 14, 18, 22, 28, and 32) were key-reversed before scoring so that higher scores on the FLCAS always indicated higher levels of anxiety. With possible scores ranging from 33 to 165, here follow the criteria for establishing language anxiety according to the FLCAS:

Less than 76 points – low anxiety

76-119 points – moderate anxiety

More than 119 points – high anxiety


As far as the last, third part of the questionnaire is concerned, it elicited information on FL instructor-student interactions and FL instructor-other students interactions. Apart from that, the participants were also asked about changes in their attitudes and motivation for studying their FL majors and about what usually had an influence on them. The last question asked participants to voice any negative feelings about their FL classes at the university.


It should be noted that all the participants filled in the questionnaires in class, but not during their usual FL classes. Because of detailed instructions the filling-in lasted approximately 20-25 minutes, far longer than the pilot study. Concerning students` reactions, we have to point out mixed responses. Some participants, for instance, expressed a great surprise at such a study, probably not having expected to ever be replying to such sorts of questions. Although it was an anonymous questionnaire, some students expressed a concern that their opinions about their major, language classes and language instructor as well as their identity would be somehow revealed. We did our best to put their worries to rest. On the other hand, other participants expressed great satisfaction with the study, concluding that it was about time somebody posed these kinds of questions. 

Both quantitative and qualitative analyses were performed on the collected data. Quantitative analyses were carried out using SPSS for Windows 14.0.

4. Results

This section outlines the results of the study carried out for the purpose of investigating FL anxiety in the Croatian undergraduate context. We will first present results obtained for the whole sample and then focus on a comparison of FL anxiety between English and German majors. 
4.1 Whole Sample Findings

In this subsection we will deal with two hypotheses that can be clearly shown at the level of the whole sample. Our first and main hypothesis (H1) was that German majors experience higher levels of FL anxiety than English majors. The analysis of our quantitative data shows that German majors reported higher levels of anxiety on the FLCAS scale (t=- 2.756, p= .006). More precisely, English majors` mean score (see Table 2) was 86.32, while German majors` mean score totalled a somewhat higher 93.56. It is important to point out, however, that both of the scores were in the moderate range (76-119 points), which is of course in no way negligible or insignificant. A separate analysis could throw light on the possible causes of the two groups` difference in language anxiety.
Table 2. Scores on FLCAS for students of English and German as first and second majors
	 
	MAJORS
	N
	Mean
	Std. Deviation
	Std. Error Mean

	ANXM1MEAN
	EM

	270
	2.6158
	.68649
	.04178

	 
	GM

	116
	2.8352
	.78374
	.07277

	ANXM2MEAN
	            EM
	151
	2.6709
	.62565
	.05091

	 
	            GM
	71
	2.6624
	.53283
	.06324


ANXM1MEAN=meanscore for FL anxiety in first major

ANXM2MEAN=meanscore for FL anxiety in second major

As the table above shows, there are no differences between the first (English or German) and second FL at the level of the whole sample. However, the data shows an interesting relationship: the higher the levels of FL anxiety students experienced in their first FL, the greater the chances that they would experience higher anxiety in their second FL, in cases when both majors were FLs. Concerning the FL as the second major, we speculated that students majoring in two FLs would tend to report higher FL anxiety levels, that is, that studying two FLs at the same time would be more anxiety-inducing than studying only one FL. However, as the results obtained in Table 3 show, there is no significant relationship. Whether the second major was a language or non-language one did not seem to play an important role. 

Table 3. Breakdown of FLCAS scores according to language vs. non-language as other major


	
	MAJOR
	N
	Mean
	Std. Deviation
	Std. Error Mean

	ANXM1SUM
	non-language
	163
	89,37
	23,216
	1,818

	
	language
	223
	87,86
	24,357
	1,631

	ANXM2SUM
	non-language
	1
	83,00
	,
	,

	
	language
	221
	88,07
	19,721
	1,327


ANX=anxiety; M1=first major (English or German); M2=second major


As far as the items that obtained lowest and highest scores on the FLCAS are concerned, results in Table 4 and Table 5 indicate that students experienced language anxiety similarly in their first and second major. In particular, in both their majors they seemed to worry about the consequences of failing the exams (first major M=3.91; second major M=3.87), they seemed to worry about making mistakes in their FL class (first major M=3.43; second major M=3.43) and were quite aware of the fact that some people got anxious over FL classes (first major M=3.52; second major M=3.44). However, even though the means were generally not high, the results in Table 4 and Table 5 show that in their first major students tended to report concerns related to their language instructors and their readiness to correct every mistake students made (M=1.73) to a slightly greater extent than in their second major (M=1.53).

Table 4: FLCAS scores for the whole sample in the first major (N=386): items with highest and    

lowest scores

FLCAS Item


  
  

                   N    Min.  Max.  Mean  Std. Dev.    

(10) I worry about the consequences of failing my FL class.     386      1        5       3.91     1.301 

(11) I understand why some people get so upset over       
     386      1        5       3.52
1.265

FL classes.
(2) I worry about making mistakes in FL class.
     
     386
     1        5
3.43
1.306

(4) It frightens me when I don`t understand what the LI
 is 
     386
     1
   5
2.05
1.258

saying in the FL.

(31) I am afraid that the other students will laugh at me 
     386      1        5
1.76
1.117

when I speak the FL.

(19) I am afraid that my LI is ready to correct every mistake     386      1        5
1.73
1.053

I make.

Table 5: FLCAS scores for the whole sample in the second major (N=222): items with highest 

and lowest scores

FLCAS Item


  
  

                   N    Min.  Max.  Mean  Std. Dev.    

(10) I worry about the consequences of failing my FL class.     222      1        5       3.87
1.341

(11) I understand why some people get so upset over       
     222
     1        5       3.44   
1.333   

FL classes.

(2) I worry about making mistakes in FL class.
    
     222
     1        5
3.43
1.196
(21) The more I study for a language test, the more 

     222
     1        5
1.97
1.101
confused I get.

(31) I am afraid that the other students will laugh at me
     222
     1        5
1.81
1.131
when I speak the FL.

(19) I am afraid that my LI is ready to correct every mistake     222      1        5
1.53
  .911

I make.

We also hypothesised that students from small places experience higher language anxiety levels than students from the city (H5). According to the results presented in Table 6 participants from villages or towns indeed experienced higher FL anxiety levels than participants from cities
. The differences were, however, significant only in case of scores related to the first major. These findings suggest that place of residence plays a different role in FL anxiety in the context of first and second majors. 

Table 6. FL anxiety of participants from different place of residence (whole sample)

	 
	PLACE OF RESIDENCE
	N
	Mean
	Std. Deviation
	Std. Error Mean

	ANXM1SUM
	City
	200
	84.74
	23.571
	1.667

	 
	village/town
	186
	92.54
	23.574
	1.729

	ANXM2SUM
	City
	115
	87.59
	20.098
	1.874

	 
	village/town
	107
	88.54
	19.302
	1.866


ANXM1SUM=total score on FLCAS for first major

ANXM2SUM=total score on FLCAS for second major
4.2 English Majors 

In this subsection we will analyse results separately for majors in English.

Table 7 shows FLCAS scores for English majors only. In this subsample type of the other major (language or non-language) did not play a role. 

Table 7. English majors` FLCAS scores for the second language or non-language major
	 
	MAJOR
	N
	Mean
	Std. Deviation
	Std. Error Mean

	ANXM1SUM
	non-language
	120
	88.2667
	22.99534
	2.09918

	 
	language
	150
	84.7667
	22.33227
	1.82342

	ANXM2SUM
	non-language
	1
	83.0000
	.
	.

	 
	language
	150
	88.1733
	20.71142
	1.69108


ANXM1SUM=total score on FLCAS for first major

ANXM2SUM=total score on FLCAS for second major

As data presented in Table 8 shows, English majors were most anxious, in both of their FLs, about the consequences of failing at exams and making mistakes in their language classes. Also, they tended to understand why other students got anxious about FL classes.

Table 8. FLCAS scores for English majors (N=270): highest and lowest scores 

FLCAS Item


  
  

                  N     Min.  Max.  Mean  Std. Dev.    

(10) I worry about the consequences of failing my FL class.     270      1        5       3.93
1.245

(11) I understand why some people get so upset over 
     270
     1        5
3.51
1.269 FL classes. 






     

(2) I worry about making mistakes in FL class.     

     270
     1        5
3.41
1.263   

(4) It frightens me when I don`t understand what the LI is   
     270
     1        5
1.98
1.224

saying in the FL.

(31) I am afraid that the other students will laugh at me 
     270      1        5
1.67
1.019

when I speak the FL.

(19) I am afraid that my LI is ready to correct every mistake     270      1        5
1.56
  .922

I make.


When it comes to lowest scores on the FLCAS, in both their FLs English majors reported being least anxious about the likelihood that other students would laugh at them or that their language instructor was likely to correct every mistake of theirs. The only difference between their anxiety in the first and second FL was evident in the fact that, in case of their second major course, they would be more anxious about not understanding what their language instructor was saying in the FL, whereas they would get more confused when studying for a language test in their first major course than in the second.

Table 9. FLCAS scores for English majors` second major (N=151): highest and lowest scores

FLCAS Item


  
  

                  N     Min.  Max.  Mean  Std. Dev.    

(10) I worry about the consequences of failing my FL class.     151      1        5       3.91
1.282

(2) I worry about making mistakes in FL class.
     
     151
     1        5
3.45
1.187
(11) I understand why some people get so upset over       
     151
     1        5
3.43
1.339   

FL classes.

(21) The more I study for a language test, the more confused    151
     1        5
1.90
1.057

I get.

(31) I am afraid that the other students will laugh at me
     151
     1        5
1.81
1.165
when I speak the FL.

(19) I am afraid that my LI is ready to correct every mistake     151      1        5
1.46
  .839

I make.

As far as our second hypothesis (H2) claiming that first-year English and German majors experience higher levels of FL anxiety than second- or third-year students do, is concerned, it was not confirmed: FLCAS scores for first-, second- and third-year English majors showed no significant differences in FL anxiety among participants in the three years of study. This finding leads to the conclusion that students of English experienced the same levels of language anxiety throughout their undergraduate education. 

Our third hypothesis (H3) (students with shorter language exposure have higher levels of FL anxiety than students with longer language exposure) was not confirmed either. According to the results obtained, there was no statistically significant difference between FL anxiety experienced by English majors who were and those who were not considerably exposed to the English language by living in an English-speaking country. We would like to suggest that this is due to the fact that English is an international language people in Croatia are extensively exposed to (especially through the media) on a daily basis. This fact downplays the role of living in English-speaking countries. 

However, different trends were found concering the length of learning English. The correlation (R=- .16, p= .009) between length of learning and FL anxiety was low but significant. Participants who had learned English longer displayed significantly lower language anxiety levels than students who have learned it only for a short period of time. It seems that with length of learning English students` linguistic self-confidence increases and this may be associated with a decrease in language anxiety.
In our fourth hypothesis (H4) we hypothesised that female students are more anxiety-ridden than their male counterparts. The t-test performed on the results presented in Table 10 showed significant differences: female students indeed reported higher FL anxiety levels than male students did. The hypothesis seems to be confirmed for both groups of English majors: those with English as the first major (t=3.696, p= .000) and those with English as the second major (t=2.389, p= .021).
Table 10. English majors` gender differences in FL anxiety

	
	GENDER
	N
	Mean
	Std. Deviation
	Std. Error Mean

	ANXM1SUM
	Female
	210
	88,81
	22,784
	1,572

	
	Male
	60
	77,62
	20,047
	2,588

	ANXM2SUM
	Female
	124
	89,61
	21,468
	1,928

	
	Male
	27
	81,37
	14,872
	2,862


ANXM1SUM=total score on FLCAS for first major

ANXM2SUM=total score on FLCAS for second major

However, our following hypothesis (H6) that students with lower FL achievement experience higher FL anxiety levels than students with higher FL achievement was confirmed. Analyses of students` grades in their language courses and on their self-assessment offered evidence that students with poorer language skills had higher levels of language anxiety than students with better language skills: the correlation of anxiety with students` self-assessment (R=- .38, p= .000) and grades (R=- .23, p= .000) in English as the first major as well as in English as the second FL major (correlation with self-assessment R=- .28, p= .001; correlation with grades R=- .25, p= .002). Furthermore, as we can see in Table 11, it seems that the previous experience of failing a language exam is associated with higher levels of FL anxiety. Students of English as their first major who failed their English exams reported considerably higher levels of language anxiety than students who did not (t=3.609, p= .000). It is interesting to note that this was not the case with students for whom English was their second major.

Table 11. Language course fail of English majors in English and in their other FL class

	 
	LANGUAGE COURSE FAIL
	N
	Mean
	Std. Deviation
	Std. Error Mean

	ANXM1SUM
	No
	214
	83,83
	21,998
	1,504

	 
	Yes
	56
	95,84
	22,795
	3,046

	ANXM2SUM
	No
	123
	87,07
	20,282
	1,829

	 
	Yes
	28
	92,86
	21,934
	4,145


ANXM1SUM=total score on FLCAS for first major

ANXM2SUM=total score on FLCAS for second major
In order to become more acquainted with the construct of FL anxiety, we also looked into how English majors self-assessed their language talent, how many FLs they learned and if they intended to learn or study other FLs. However, it turned out that there was no significant relationship between language anxiety and the amount of FLs learned, the intention of learning or studying other languages, and perception of talent for languages. Moreover, concerning language talent, 69.6% of English participants thought they were talented, 18.1% said maybe, and 9.6% said they were not. Information on this was collected on the basis of open-ended items in which participants compared themselves to others (˝I can see that I learn languages easier than others do˝ - EMyr1f78
), referred to their grades (˝I`ve always had good grades in it˝ - EMyr3f98/83), singled out their language-learning abilities (˝Yes, I have a good ear for languages, which is quite indispensable˝ - EMyr2f87), emphasised the fact that they were actually studying languages at the university (˝I suppose I am, otherwise I wouldn`t be here˝ - EMyr1m86), mentioned that studying languages is their real interest (˝I have always been interested and better at languages than at natural sciences˝ - EMyr1f83), or pointed out that their interest was language-specific (˝It depends on the language – if I`m interested in it, yes, but if I find it repulsive, I automatically can`t learn it anymore˝ - EMyr1f88). Some, however, stressed that language talent does not go without effort (˝You don`t have to be talented for languages, you just have to try hard enough˝ - EMyr1f47/47; ˝If I would put more effort, I think I would be talented˝ - EMyr2f78). 

In our eighth hypothesis (H7) we turned our attention to students` classroom experience by hypothesising that students who have positive attitudes to their FL instructor and course have lower levels of FL anxiety than those with negative attitudes. According to the results, language anxiety indeed seems to be related to the participants` experience with their language instructor: those who reported positive experiences had significantly lower FL anxiety than those who reported negative experiences with their instructor (F=14.538, p= .000). Those with higher FL anxiety levels were more critical and mentioned their instructors` bias towards some students and also noticed their favouritism (˝students who know better or who are more active or are more favoured by the professors got better grades˝ - EMyr1f143/75). Older students who had changed several language instructors were more able to compare various classroom atmospheres they experienced.


However, negative experiences did not seem to influence students` motivation, because our last hypothesis (H8) (a lack of motivation is related to high levels of language anxiety) was not confirmed. Probably because there is no variability in motivation, we could not find any statistically significant correlation between language anxiety and motivation. 
The last question in our questionnaire asked participants to voice any negative feelings about their English classes at the university. Students singled out many interesting classroom aspects. According to many students, English language classes are either too slow- or fast-paced and language instructors had too high expectations concerning students` previous knowledge. They also mentioned that there is ˝too much stuff to learn in too little time, there are inadequately educated instructors, no invitations to conference hours, no intructors` participation in students` exam preparation˝ (EMyr1f93). Some of them noticed that there was ˝too few class hours, and the classes are dull˝ (EMyr1f88) and that there should be ˝more classes and more interesting texts in the reader˝ (EMyr1f85). Also, there was ˝too much homework˝ (EMyr1f87/89) and there should have been ˝less grammar˝ (EMyr1f63). ˝Phonetics classes˝ (EMyr3f88/89), ˝more contact with native speakers˝ (EMyr2f97), ˝more conversation and [class] debates˝ (EMyr3f124/115), ˝fewer students in language classes˝ (EMyr1f96) were also asked for. Furthermore, many remarks were made concerning ˝a lack of test-taking opportunities˝ (EMyr3f104/100), ˝too strict exam criteria˝ (EMyr2f94/92), ˝a too heavy [final] exam which is actually an elimination exam – the instructors are too different in their teaching styles˝ (EMyr1f103). As far as class quality is concerned, English students commented that there was ˝pressure and some kind of unhealthy competitive atmosphere˝ (EMyr3f91/83), that ˝first semester language classes are perhaps too difficult and demanding for freshmen˝ (EMyr3f138), that actually ˝class quality depends on the instructor`s quality˝ (EMyr3f88) itself. It is interesting to note that some participants pointed out that more communication with students in terms of feedback and enhancing the quality of language classes is highly needed. These students` remarks could be of great help to language instructors in improving language instruction.

4.3 German Majors

No significant difference (t=- .356, p= .722) in FL anxiety was found between those whose other major was a FL and those whose other major was not a FL  (see Table 12).

Table 12. German majors` FLCAS scores for their second language or non-language major
	 
	N
	Mean
	Std. Deviation
	Std. Error Mean

	ANXM1SUM

 
	116
	93.5603
	25.86328
	2.40135

	ANXM2SUM
	71
	87.8592
	17.58351
	2.08678


ANXM1SUM=total score on FLCAS for first major

ANXM2SUM=total score on FLCAS for second major


Concerning German majors` highest and lowest scores on the FLCAS, we can conclude that there are no major differences between German majors (Table 13 and Table 14) and English majors (see Table 8 and Table 9).

Table 13: FLCAS scores for German majors (N=116): highest and lowest scores

FLCAS Item


  
  

                   N    Min.  Max.  Mean  Std. Dev.    

(10) I worry about the consequences of failing my FL class.     116      1        5       3.85
1.428

(11) I understand why some people get so upset over       
     116
     1        5
3.53
1.261   

FL classes.

(2) I worry about making mistakes in FL class.
     
     116
     1        5
3.47
1.405

(21) The more I study for a language test, the more confused    116
     1        5
2.20
1.327

I get.

(31) I am afraid that the other students will laugh at me
     116
     1        5
2.11
1.228
when I speak the FL.

(19) I am afraid that my LI is ready to correct every mistake     116      1        5
1.97
 1.298

I make.

Table 14: FLCAS scores for German majors` second major (N=116): highest and lowest scores

FLCAS Item


  
  

                   N    Min.  Max.  Mean  Std. Dev.    

(10) I worry about the consequences of failing my FL class.       71      1        5       3.79
1.463

(11) I understand why some people get so upset over         
       71
     1        5
3.45
1.329   

FL classes.

(2) I worry about making mistakes in FL class.
       
       71
     1        5
3.38
1.223

(16) Even if I am well prepared for language class, I feel 
       71      1        5
2.01
1.049

anxious about it.

(31) I am afraid that the other students will laugh at me
       71
     1        5
1.80
1.064

when I speak the FL.

(19) I am afraid that my LI is ready to correct every mistake       71      1        5
1.66
 1.041

I make.

According to mean FLCAS scores for first-, second- and third-year German majors, our second hypothesis (H2), that first-year English and German majors experience higher levels of FL anxiety than second- or third-year students do, was not confirmed. Again, there was no statistically singificant correlation (F=1,920, p= .151).

However, in contrast to the results of English majors, an important difference was found regarding our third hypothesis (H3). Based on FLCAS scores by German majors with or without language exposure, we could confirm that students with shorter language exposure have higher levels of FL anxiety than students with longer language exposure. A significant difference (t=4.875, p=0.000) was found in language anxiety between German majors who had not lived (61.2%) in a German-speaking country and majors who had (38.8%) - see Table 15 and Figure 3. The results tend to be especially relevant here. Majors with no experience of living in a German-speaking country had significantly higher anxiety. It is our belief that this can be ascribed to the status of the German language in Croatia. In contrast to English, which can nowadays be considered a real lingua franca and is associated with massive exposure, German is a real FL for Croatian people.
Figure 3. German language exposure in percentages
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Table 15. German majors` language exposure in German and their second FL major
	
	LANGUAGE EXPOSURE
	N
	Mean
	Std. Deviation
	Std. Error Mean

	ANXM1SUM
	No
	71
	101,93
	24,524
	2,910

	
	Yes
	45
	80,36
	22,363
	3,334

	ANXM2SUM
	No
	46
	87,85
	17,939
	2,645

	
	Yes
	25
	87,88
	17,273
	3,455



The fourth hypothesis (H4) (female students are more anxiety-ridden than their male counterparts) could not be confirmed in case of German majors (Table 16). In particular, we found no significant differences (t=1.903, p= .60) in language anxiety between male and female students of German. However, it should be added that female students of German reported considerably higher FL anxiety (M=96) than female students of English (M=88.8) as a first major.

Table 16. German majors` gender differences in FL anxiety
	 
	GENDER
	N
	Mean
	Std. Deviation
	Std. Error Mean

	ANXM1SUM


	Female
	90
	95.9889
	24.78877
	2.61297

	 
	Male
	26
	85.1538
	28.19034
	5.52858

	ANXM2SUM
	Female
	51
	89.8627
	15.70098
	2.19858

	 
	Male
	20
	82.7500
	21.26246
	4.75443



As far as our hypothesis regarding students` FL achievement (H6) is concerned, our results provide evidence that students with lower FL achievement suffer higher FL anxiety levels than students with higher FL achievement. In other words, students with poorer language skills tended to have higher levels of language anxiety than students with better language skills. As it was the case with English majors, the higher FL anxiety, the lower the grade (success) (R=- .56, p= .000) and self-preception of competence (R=- .59). Also, the study shows that students who had learned German longer had lower FL anxiety levels, that is, there was a significant negative correlation between language anxiety and the length of learning (R=- .38, p= .000). Furthermore, satisfaction with achieved results in studying German proved to be a significant factor (F=4.256, p=0.007) too: those who were satisfied with their achievements experienced significantly lower FL anxiety than those who were not satisified with their learning outcomes. 

Regarding language talent, German majors expressed similar attitudes towards it as English students did: a great majority (72.4%), again, maintained it was talented for learning FLs. However, there was the same number of students (12.1%) who maintained they were not talented or were not quite sure of it. Another difference concerned bilingualism, which some students sressed as related to talent (˝I grew up in a bilingual family so I can more easily connect and memorise words˝ - GMyr1f53/69).

In contrast to the results of English majors, the analysis has shown that students who had learned more languages had lower FL anxiety. To be more precise, there was a significant, though low, negative correlation (R=- .19, p=0.038) between language anxiety and the number of other languages the participants knew. Concerning, however, high- and low-anxious German majors, they did not differ in their intentions to learn other FLs or their self-preception of language talent. Also, we found that there was a significant difference (t=-2.44, p=0.016) in language anxiety between those who had failed and those who had not at language exams. As can be seen in Table 17, the latter had significantly lower FL anxiety.
Table 17. 
Language course fail of English majors in English and in their other FL class
	
	LANGUAGE COURSE FAIL
	N
	Mean
	Std. Deviation
	Std. Error Mean

	ANXM1SUM
	No
	65
	88,48
	25,476
	3,160

	
	Yes
	51
	100,04
	25,127
	3,518

	ANXM2SUM
	No
	41
	86,12
	18,912
	2,954

	
	Yes
	30
	90,23
	15,584
	2,845



The analysis also showed that H7 (students who have positive attitudes to their FL instructor and course have lower levels of FL anxiety than those with negative attitudes) could be confirmed. Those who had positive experience with their instructor had a significantly lower language anxiety than those whose experiences were negative (F=5.037, p=0.003). In their responses to open-ended questions several participants pointed out instructors` favouritism, especially of native speaker students, and a high level of impartiality. Older students who had had experience with more language instructors would mainly mention instructors who had a positive influence on them, those who had a negative influence would be never, as a rule, mentioned. It should be noted that German students were far more critical of their language instructors than English students were.

When it comes to our last hypothesis (H8): a lack of motivation is related to high levels of language anxiety, it could be concluded that, in contrast to English majors, FL anxiety of German majors was correlated negatively (R=- 0.22, p=0.019) with motivation. A decrease in motivation for learning German featured as a differentiating factor between high and low language anxiety majors. 

Responding to the question about quality of teaching, like English majors German majors commented that they experienced a ˝too heavy workload˝ (GMyr1m64/64), ˝too strict and too tense classes˝ (GMyr1m147/93), or ˝too boring and dull language classes˝ (GMyr1m80/50). According to them, ˝the mandatory grammarbook is written in a too complicated way˝ (GMyr1f122), there is ˝too little grammar˝ (GMyr1f77) practised in class, and there should be ˝less grammar, more conversation˝ (GMyr3f64), or even ˝a special language class dealing with grammar only˝ (GMyr1f45/94). Also, there should be ˝more phonetics classes˝ (GMyr1f53/69) and ˝smaller language classes, less stuff for studying, fewer obligatory reading materials [Lektüre]˝ (GMyr2f94/103) etc. However, in contrast to English participants, German participants demanded a ˝more difficult [German language] entrance exam, which only native speakers and those who had learned German for 10 years could pass, instead of the current easy exam that everyone can pass˝ (GMyr1f150) or ˝a streaming of students according to proficiency and length of learning˝ (GMyr2f92/75). According to many of them, too much is expected from them to be done at home (˝'Selbststudium'!˝ - GMyr1f62/74), and they are given ˝too few ECTS points considering the difficulty of the class˝ (GMyr3f95). They also complained of ˝too great differences in instructors` demands˝ (GMyr1f85) and because of ˝less instructors` understanding of students˝ (GMyr2f119/75) there ˝should be organised a pedagogy course for language instructors˝ (GMyr1f133).

5. Discussion

The study confirmed several of our hypotheses. First and foremost, it provided evidence that German majors indeed experienced higher levels of FL anxiety than English majors. Thanks to our specific methodology, we were able to measure FL anxiety among learners studying two FLs simultaneously. This enables us to find that the higher the levels of FL anxiety students (especially English majors) experienced in their first FL, the greater the chances were that they would experience higher anxiety in their second FL. It is interesting to note that in both their majors participants scored highest on the same FLCAS items. This shows that the most frequent sources of anxiety for them were failing at language exams and making mistakes during their FL classes. In a future study it would be interesting to investigate and compare language anxiety levels among students majoring simultaneously in both English and German. As we can see, practical FL classes are a very important part of FL studies at the Faculty of Humanities and Social Sciences in Zagreb because students cannot progress at the required pace through their programme unless they manage to develop their language competence well enough to pass the language exams, which are a requirement for enrolling into the subsequent year. 

English and German majors displayed similar levels of language anxiety in all the three undergraduate years. This suggests that FL anxiety levels are balanced throughout undergraduate education. This is probably so because practical language classes are carried out in generally the same way during the two years and have the same aims. It would be very interesting to see if the same trends can be perceived at the graduate level. This might be a good research topic for a future study. We would like to suggest that the case study methodology be applied since it would add depth to investigations of FL anxiety at different levels of university education.

Exploring the hypothesis concerning language exposure led to more conclusive findings that confirmed those of a study carried out in Poland (Piechurska-Kuciel, 2008). We found that German students with shorter language exposure had higher FL anxiety than students with longer language exposure. This is, we believe, a consequence of important differences in language status. English is a lingua franca and omnipresent in the Croatian everyday life, especially through the media. German is by many standards a ‘real’ FL for the majority of students. It seems to us that the availability of English in Croatia balances out possible differentiating effects of longer stays in English-speaking countries. Interestingly, however, only a minority of German majors who had not managed to visit a German-speaking country for a longer period of time commented that there were obvious differences present between students with extensive previous exposure and those without exposure. They thought the latter were at a disadvantage and concluded it was unfair that German students with considerable language exposure enjoyed a better treatment by language instructors. As a solution, some of them demanded a more difficult FL entrance exam in order to prevent the mixing of these two different groups, as well as streamed language classes, one for native speakers and one for ordinary students of German. As we can see, in the context of university-level German classes in Croatia there is this additional aspect of student bilingualism that makes the picture more complex. 

As expected, participants who had not learned English or German longer and had poorer language skills displayed significantly higher language anxiety levels than students who had learned it for a longer period of time and had better language skills. The negative experience of failing a language exam was also associated with higher levels of FL anxiety in this study. As we have already stressed above, the language exam is a high-stake exam and it is no wonder that it is a source of anxiety for FL majors. In our opinion, it is essential that language instructors should be familiar with different student affective profiles and their previous experiences with the TL.

No significant relationships between language anxiety and the number of FLs learned, the intention of learning or studying more languages, and self-perception of talent for languages in English majors were found. We are inclined to think that perhaps high exposure to English outbalances the significance of knowledge of other languages. We base such an explanation on the suggestive findings in our study that German majors seemed not to be quite sure that they possessed the FL talent. A significant (though low) negative correlation between FL anxiety and the number of other languages learned suggests to us that German majors with less language learning experience perhaps lacked the required level of linguistic self-confidence, which led to both lower competence in German as well as higher language anxiety. 

Like in some studies carried out elsewhere, data from open-ended items in this study pointed to an interaction between language anxiety and attitudes to language instructors (Marchand & Skinner, 2007; Wentzel, 1990), FL achievement (Onwuegbuzie et al., 2001) and FL anxiety. The role of language instructors in FL anxiety should definitely be investigated further as our findings suggest such investigations might offer extremely relevant insights. A lack of motivation, established among German majors, could also be one of language anxiety predictors explaining differences in anxiety between English and German majors.


Regarding differences in FL anxiety between male or female students, our study showed that female students reported higher levels of language anxiety, as also found in Campbell & Shaw (1994). However, the gender difference did not show to be significant within the German group when looked into separately. In our opinion, a lack of a significant relationship between FL anxiety and gender in the German majors group may have resulted from the very low number of male participants in that group, especially in the second and third years of study. Such a gender imbalance among German majors is interesting in itself. A future study that would redress the gender imbalance characterising our German sample might be more informative of potential gender-related differences in language anxiety among German majors.

The hypothesis dealing with the role of participants` place of residence was also confirmed at the level of the whole sample. According to the findings, participants from villages or towns indeed experienced higher FL anxiety levels than participants from cities. Interestingly, the findings seem to be significantly related to the first major only. A possible explanation might be that participants who were studying outside their original place of residence considered their first major (either English or German) more important in their life and therefore perceived it as more stressful. Future investigations that would apply the case study methodology might throw more light on this interesting interaction suggested by our findings.

As far as students` comments elicited by open-ended sections of the questionnaire are concerned, many interesting classroom aspects were brought to the fore. In particular, many of the remarks concerned class rate (which some students considered too slow- and others too fast-paced), a heavy or not so heavy workload, too little or too much grammar, complicated grammarbooks, too much homework, too little conversations and class debates, boring and dull classes, too many students in language classes, absence of some other classes (e.g. phonetics classes or an additional class dealing only with grammar), too little contact with native speakers etc. However, these remarks were mentioned by participants experiencing mainly low levels of FL anxiety. Participants who reported higher levels of language anxiety actually stressed, among many things, too difficult (final) exams, only few language test-taking opportunities, too tense classes, pressure, a too competitive classroom atmosphere, inadequately educated language instructors, too little outside class student-instructor interaction (for instance, open invitations to conference hours), great differences in instructors` demands and too strict instructors who are, because of their questionable padagogical principles, perceived by students as not quite understanding (especially in the Department of German). The latter classroom aspects and their actual role in inducing FL anxiety would be particularly interesting to investigate at the university level. Even though low- and high-anxiety students differed in their remarks, it is important to note that a great majority of participants singled out what was in their opinion most lacking in language classes. At any rate, language instructors should ask students for more feedback which could be of great help to them in terms of enhancing the quality of language instruction and, in that way, reducing language anxiety. 
6. Concluding Remarks

Our study has shown that FL anxiety is a complex phenomenon worth researching. In contrast to popular belief, the study showed that language anxiety exists also among university FL majors, students who have chosen a FL as the focus of their studies and future career. Being one of the rare comparative studies that looked at students studying two FLs at the same time and had participants report on their anxiety simultaneously in the two languages, it enabled us to get some insights that have not been reported in literature to date. 

In short, the study confirmed several of our hypotheses relevant for either English or German majors, or both. In particular, it confirmed our first and main hypothesis that German majors tend to experience higher levels of FL anxiety than English majors. Although we did not find that either first-year English or German majors experienced higher levels of FL anxiety than second- or third-year students, we did find that German students with shorter language exposure had higher levels of FL anxiety than students with longer language exposure. We related this to the different status of German and English in Croatia today. Next, we found that female English students were more anxiety-ridden than their male counterparts. At the level of the whole sample we also found that students from small towns and villages tended to experience higher language anxiety levels than students from the city. Furthermore, we found that both English and German students with lower FL achievement and negative attitudes to their FL instructor suffered from higher FL anxiety levels than more successful students with positive attitudes to their instructor. The findings referring to our last hypothesis show that lower motivation was related to higher language anxiety, but only in the case of German students.
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9.1 Appendix I – Foreign Language Classroom Anxiety Scale (FLCAS)

FLCAS 
1. I never feel quite sure of myself when I am speaking in my foreign language class.

2. I don`t worry about making mistakes in language class.

3. I tremble when I know that I`m going to be called on in language class.

4. It frightens me when I don`t understand what the teacher is saying in the foreign language.

5. It wouldn`t bother me at all to take more foreign language classes.

6. During language classes, I find myself thinking about things that have nothing to do with the course.

7. I keep thinking that the other students are better at languages than I am.

8. I am usually at ease during tests in my language class.

9. I start to panic when I have to speak without preparation in language class.

10. I worry about the consequences of failing my foreign language class.

11. I don`t understand why some people get so upset over foreign language classes.

12. In language class, I can get so nervous I forget things I know.

13. It embarrasses me to volunteer answers in my language class.

14. I would not be nervous speaking the foreign language with native speakers.

15. I get upset when I don`t understand what the teacher is correcting.

16. Even if I am well prepared for language class, I feel anxious about it.

17. I often feel like not going to my language class.

18. I feel confident when I speak in foreign language class.

19. I am afraid that my language teacher is ready to correct every mistake I make.

20. I can feel my heart pounding when I`m going to be called on in language class.

21. The more I study for a language test, the more confused I get.

22. I don`t feel pressure to prepare very well for language class.

23. I always feel that the other students speak the foreign language better than I do.

24. I feel very self-conscious about speaking the foreign language in front of other students.

25. Language class moves so quickly I worry about getting left behind.

26. I feel more tense and nervous in my language class than in my other classes.

27. I get nervous and confused when I am speaking in my language class.

28. When I`m on my way to language class, I feel very sure and relaxed.

29. I get nervous when I don`t understand every word the language teacher says.

30. I feel overwhelmed by the number of rules you have to learn to speak a foreign language.

31. I am afraid that the other students will laugh at me when I speak the foreign language.

32. I would probably feel comfortable around native speakers of the foreign language.

33. I get nervous when the language teacher asks questions which I haven`t prepared in advance.

9.2 Appendix II

9.2.1 Questionnaire I – for students majoring in English

UPITNIK

     Molim Vas da ispunite ovaj upitnik koji je sastavni dio istraživanja odnosâ studenata zagrebačkog Filozofskog fakulteta prema stranom jeziku koji i studiraju te čiji će se rezultati u sklopu kolegija Suvremeni engleski jezik 4 predstaviti početkom mjeseca lipnja na Filozofskom fakultetu u Zagrebu. 

Hvala Vam unaprijed na uloženome trudu i vremenu!

Krunoslav Puškar

Odsjek za anglistiku

Filozofski fakultet u Zagrebu

Molim popunite (zaokružite/nadopunite) ove podatke o sebi:

Dob:                                                                         Spol: M / Ž

Stručna sprema:                                                       Zanimanje:

Mjesto rođenja:                                                        Mjesto prebivanja:

1. Molim odgovorite!

Jeste li se Vi ili Vaši roditelji školovali ili boravili na engleskom govornom području? U kolikoj je mjeri to utjecalo na odabir Vaše studijske grupe? 

_________________________________________________________

_________________________________________________________

_________________________________________________________
Jeste li učili još koji strani jezik osim engleskoga?

da
ne

Ako je Vaš odgovor potvrdan, molim napišite koji i ocijenite svoje znanje tog jezika:

___________________ jezik

osnovno
srednje 
napredno

___________________ jezik

osnovno 
srednje 
napredno

___________________ jezik

osnovno 
srednje 
napredno

___________________ jezik

osnovno 
srednje 
napredno

Od koje do koje dobi ste učili te jezike? _________________________________________________________

_________________________________________________________

_________________________________________________________
Jeste li zadovoljni znanjem stečenim u tim jezicima? Obrazložite!

_________________________________________________________

_________________________________________________________

_________________________________________________________

Imate li namjeru učiti još koji strani jezik? Navedite koji i obrazložite!

_________________________________________________________

_________________________________________________________

_________________________________________________________

2. Odredite koliko vas dobro opisuju sljedeće tvrdnje. Zaokružite odgovarajući broj prema ovoj legendi:

          1 = uopće se ne odnosi na mene

          2 = većinom se ne odnosi na mene

          3 = katkad se odnosi na mene, a katkad ne

          4 = djelomično se odnosi na mene

          5 = potpuno se odnosi na mene

1. Nikad se ne osjećam potpuno sigurnim u sebe kad govorim na 

satu jezičnih vježbi.                                                                                              1     2     3     4     5

2. Ne zabrinjavaju me pogreške koje radim na satu jezičnih vježbi.           1     2     3     4     5

3. Uhvati me strah kad vidim da će me lektor prozvati.                              1     2     3     4     5

4. Uplašim se kad ne razumijem što lektor govori na eng. jeziku.              1     2     3     4     5

5. Ne bi mi smetalo da imam više sati jezičnih vježbi.                                1     2     3     4     5

6. Tijekom sata često razmišljam o stvarima koje nemaju veze s 

jezičnim vježbama.                                                                                              1     2     3     4     5

7. Često mislim da drugi u grupi znaju engleski bolje od mene.                 1     2     3     4     5

8. Kad imamo test (kolokvij ili sl.) iz jezičnih vježbi, obično sam 

opušten/a.                                                                                                             1     2     3     4     5

9. Uhvati me panika kad na satu jezičnih vježbi moram govoriti 

bez pripreme.                                                                                                        1     2     3     4     5

10. Bojim se posljedica loše ocjene iz jezičnih vježbi.                                  1     2     3     4     5

11. Ne znam zašto se neki toliko uzrujavaju oko jezičnih vježbi.                 1     2     3     4     5

12. Na satu jezičnih vježbi znam biti toliko nervozan/nervozna

 da zaboravim i ono što znam.                                                                             1     2     3     4     5

13. Neugodno mi je javljati se na satu jezičnih vježbi.                                  1     2     3     4     5

14. Da moram na engleskom razgovarati s izvornim govornikom, 

ne bih bio/bila nervozan/nervozna.                                                                      1     2     3     4     5

15. Uzrujam se kad me lektor ispravi, a ne razumijem u čemu je pogreška. 1     2     3     4     5   .                                                                                                            

16. Čak i kad se dobro pripremim, strah me na satu jezičnih vježbi.            1     2     3     4     5

17. Često mi se ne ide na sat jezičnih vježbi.                                                 1     2     3     4     5

18. Osjećam se sigurnim/sigurnom u sebe kad govorim na engleskom na satu jezičnih vježbi.           

                                                                                                                  1     2     3     4     5

19. Bojim se da moj lektor čeka da pogriješim kako bi me ispravio.            1     2     3     4     5

20. Osjećam kako mi srce lupa kad me na satu lektor treba prozvati.           1     2     3     4     5

21. Kad učim za test (kolokvij i sl.), što više učim, to sam više zbunjen/a.  1     2     3     4     5

22. Ne osjećam se prisiljen/a da se dobro pripremim za sat jezičnih vježbi. 1     2     3     4     5

23. Uvijek mi se čini da drugi govore engleski bolje od mene.                     1     2     3     4     5

24. Neugodno mi je govoriti engleski pred drugima u grupi.                        1     2     3     4     5

25. Toliko brzo prolazimo gradivo iz jezičnih vježbi da me strah da ću 

zaostati.                                                                                                                1     2     3     4     5

26. Na satu jezičnih vježbi nervozniji/a sam nego na drugim kolegijima.    1     2     3     4     5

27. Kad govorim na satu jezičnih vježbi, osjećam se nervozno i zbunjeno.  1     2     3     4     5

28. Prije sata jezičnih vježbi osjećam se opušteno i sigurnim u sebe.           1     2     3     4     5

29. Postanem nervozan/nervozna kad ne razumijem svaku riječ koju 

lektor kaže.                                                                                                           1     2     3     4     5

30. Obeshrabruje me broj pravila koja treba znati da bi se govorio engleski 

jezik.                                                                                                                     1     2     3     4     5

31. Bojim se da će mi se drugi u grupi smijati kad progovorim na engleskom 

jeziku.                                                                                                                   1     2     3     4     5

32. U društvu izvornih govornika vjerojatno bih se osjećao/osjećala 

ugodnije.                                                                                                               1     2     3     4     5

33. Nervozan/Nervozna sam kad me lektor pita, a nisam se 

pripremio/pripremila.                                                                                           1     2     3     4     5

3. Molim obrazložite!

1. Možete li navesti kakva ste sve iskustva imali sa svojim lektorima do sada?

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

2. Kakav su odnos imali lektori prema drugim studentima jezičnih vježbi?

_________________________________________________________

_________________________________________________________

_________________________________________________________
_________________________________________________________

_________________________________________________________

3. Možete li usporediti svoj odnos prema engleskom jeziku sada i prije studija?

_________________________________________________________

_________________________________________________________
_________________________________________________________

_________________________________________________________

_________________________________________________________
4. Kakva je sada Vaša motivacija za učenje tog jezika, a kakva je ona bila prije samog studija?

_________________________________________________________

_________________________________________________________

_________________________________________________________
_________________________________________________________

_________________________________________________________

5. Imate li kakvih konstruktivnih zamjerki vezanih uz samu nastavu jezičnih vježbi? Kako biste Vi riješili te probleme?

_________________________________________________________
_________________________________________________________

_________________________________________________________

_________________________________________________________
_________________________________________________________

Hvala Vam na strpljenju! (
9.2.2 Questionnaire II – for students majoring in German

UPITNIK

     Molim Vas da ispunite ovaj upitnik koji je sastavni dio istraživanja odnosâ studenata zagrebačkog Filozofskog fakulteta prema stranom jeziku koji i studiraju te čiji će se rezultati u sklopu kolegija Suvremeni engleski jezik 4 predstaviti početkom mjeseca lipnja na Filozofskom fakultetu u Zagrebu. 

Hvala Vam unaprijed na uloženome trudu i vremenu!

Krunoslav Puškar

Odsjek za anglistiku

Filozofski fakultet u Zagrebu

Molim popunite (zaokružite/nadopunite) ove podatke o sebi:

Dob:                                                                         Spol: M / Ž

Stručna sprema:                                                       Zanimanje:

Mjesto rođenja:                                                        Mjesto prebivanja:

1. Molim odgovorite!

Jeste li se Vi ili Vaši roditelji školovali ili boravili na njemačkom govornom području? U kolikoj je mjeri to utjecalo na odabir Vaše studijske grupe? 

_________________________________________________________

_________________________________________________________

_________________________________________________________

Jeste li učili još koji strani jezik osim njemačkoga?

da
ne

Ako je Vaš odgovor potvrdan, molim napišite koji i ocijenite svoje znanje tog jezika:

___________________ jezik

osnovno
srednje 
napredno

___________________ jezik

osnovno 
srednje 
napredno

___________________ jezik

osnovno 
srednje 
napredno

___________________ jezik

osnovno 
srednje 
napredno

Od koje do koje dobi ste učili te jezike? _________________________________________________________

_________________________________________________________

_________________________________________________________
Jeste li zadovoljni znanjem stečenim u tim jezicima? Obrazložite!

_________________________________________________________

_________________________________________________________

_________________________________________________________

Imate li namjeru učiti još koji strani jezik? Navedite koji i obrazložite!

_________________________________________________________

_________________________________________________________

_________________________________________________________

2. Odredite koliko vas dobro opisuju sljedeće tvrdnje. Zaokružite odgovarajući broj prema ovoj legendi:

          1 = uopće se ne odnosi na mene

          2 = većinom se ne odnosi na mene

          3 = katkad se odnosi na mene, a katkad ne

          4 = djelomično se odnosi na mene

          5 = potpuno se odnosi na mene

1. Nikad se ne osjećam potpuno sigurnim u sebe kad govorim na 

satu jezičnih vježbi.                                                                                              1     2     3     4     5

2. Ne zabrinjavaju me pogreške koje radim na satu jezičnih vježbi.           1     2     3     4     5

3. Uhvati me strah kad vidim da će me lektor prozvati.                              1     2     3     4     5

4. Uplašim se kad ne razumijem što lektor govori na njem. jeziku.            1     2     3     4     5

5. Ne bi mi smetalo da imam više sati jezičnih vježbi.                                1     2     3     4     5

6. Tijekom sata često razmišljam o stvarima koje nemaju veze s 

jezičnim vježbama.                                                                                              1     2     3     4     5

7. Često mislim da drugi u grupi znaju njemački bolje od mene.                1     2     3     4     5

8. Kad imamo test (kolokvij ili sl.) iz jezičnih vježbi, obično sam 

opušten/a.                                                                                                             1     2     3     4     5

9. Uhvati me panika kad na satu jezičnih vježbi moram govoriti 

bez pripreme.                                                                                                        1     2     3     4     5

10. Bojim se posljedica loše ocjene iz jezičnih vježbi.                                  1     2     3     4     5

11. Ne znam zašto se neki toliko uzrujavaju oko jezičnih vježbi.                 1     2     3     4     5

12. Na satu jezičnih vježbi znam biti toliko nervozan/nervozna

 da zaboravim i ono što znam.                                                                             1     2     3     4     5

13. Neugodno mi je javljati se na satu jezičnih vježbi.                                  1     2     3     4     5

14. Da moram na njemačkom razgovarati s izvornim govornikom, 

ne bih bio/bila nervozan/nervozna.                                                                      1     2     3     4     5

15. Uzrujam se kad me lektor ispravi, a ne razumijem u čemu je pogreška. 1     2     3     4     5   .                                                                                                            

16. Čak i kad se dobro pripremim, strah me na satu jezičnih vježbi.            1     2     3     4     5

17. Često mi se ne ide na sat jezičnih vježbi.                                                 1     2     3     4     5

18. Osjećam se sigurnim/sigurnom u sebe kad govorim na njemačkom na satu jezičnih vježbi.           

                                                                                                                  1     2     3     4     5

19. Bojim se da moj lektor čeka da pogriješim kako bi me ispravio.            1     2     3     4     5

20. Osjećam kako mi srce lupa kad me na satu lektor treba prozvati.           1     2     3     4     5

21. Kad učim za test (kolokvij i sl.), što više učim, to sam više zbunjen/a.  1     2     3     4     5

22. Ne osjećam se prisiljen/a da se dobro pripremim za sat jezičnih vježbi. 1     2     3     4     5

23. Uvijek mi se čini da drugi govore njemački bolje od mene.                   1     2     3     4     5

24. Neugodno mi je govoriti njemački pred drugima u grupi.                       1     2     3     4     5

25. Toliko brzo prolazimo gradivo iz jezičnih vježbi da me strah da ću 

zaostati.                                                                                                                1     2     3     4     5

26. Na satu jezičnih vježbi nervozniji/a sam nego na drugim kolegijima.    1     2     3     4     5

27. Kad govorim na satu jezičnih vježbi, osjećam se nervozno i zbunjeno.  1     2     3     4     5

28. Prije sata jezičnih vježbi osjećam se opušteno i sigurnim u sebe.           1     2     3     4     5

29. Postanem nervozan/nervozna kad ne razumijem svaku riječ koju 

lektor kaže.                                                                                                           1     2     3     4     5

30. Obeshrabruje me broj pravila koja treba znati da bi se govorio njemački 

jezik.                                                                                                                     1     2     3     4     5

31. Bojim se da će mi se drugi u grupi smijati kad progovorim na njemačkom 

jeziku.                                                                                                                   1     2     3     4     5

32. U društvu izvornih govornika vjerojatno bih se osjećao/osjećala 

ugodnije.                                                                                                               1     2     3     4     5

33. Nervozan/Nervozna sam kad me lektor pita, a nisam se 

pripremio/pripremila.                                                                                           1     2     3     4     5

3. Molim obrazložite!

1. Možete li navesti kakva ste sve iskustva imali sa svojim lektorima do sada?

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

2. Kakav su odnos imali lektori prema drugim studentima jezičnih vježbi?

_________________________________________________________

_________________________________________________________

_________________________________________________________
_________________________________________________________

_________________________________________________________

3. Možete li usporediti svoj odnos prema njemačkom jeziku sada i prije studija?

_________________________________________________________

_________________________________________________________
_________________________________________________________

_________________________________________________________

_________________________________________________________
4. Kakva je sada Vaša motivacija za učenje tog jezika, a kakva je ona bila prije samog studija?

_________________________________________________________

_________________________________________________________

_________________________________________________________
_________________________________________________________

_________________________________________________________

5. Imate li kakvih konstruktivnih zamjerki vezanih uz samu nastavu jezičnih vježbi? Kako biste Vi riješili te probleme?

_________________________________________________________
_________________________________________________________

_________________________________________________________

_________________________________________________________
_________________________________________________________

Hvala Vam na strpljenju! (
9.2.3 Questionnaire III – for students majoring in both English and German

UPITNIK


Molim Vas da ispunite ovaj anoniman upitnik koji je dio istraživanja odnosâ studenata zagrebačkog Filozofskog fakulteta prema stranom jeziku/stranim jezicima koji/koje studiraju.

Hvala Vam unaprijed na uloženome trudu i vremenu!

Krunoslav Puškar (Odsjek za anglistiku i Odsjek za germanistiku);

Filozofski fakultet u Zagrebu; kpuskar@gmail.com
Opći podaci

Dob:  ______ godina     

Spol: M / Ž        

Stručna sprema
:           

Zanimanje:
Mjesto rođenja: _____________  Mjesto prebivanja: ____________ Duljina prebivanja: ___god.

Studijske grupe: 1. grupa______________________________, upisan semestar _____________

                           2. grupa______________________________, upisan semestar _____________

I dio

1) Jeste li se Vi ili Vaši roditelji školovali ili boravili na govornom području stranih jezikâ koje studirate? 

DA             NE

Ako ste odgovorili DA, u kolikoj je mjeri to utjecalo na odabir Vaše studijske grupe? 

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

2) Jeste li ikad pali godinu/semestar zbog ispita iz jezičnih vježbi?          DA    
NE

Ako jeste, navedite u kojem semestru! ___________ 

3) Koja je Vaša prosječna ocjena iz jezičnih vježbi jezikâ koje studirate? 

_______________ jezik      prosječna ocjena________

_______________ jezik      prosječna ocjena________

4) Kojom biste ocjenom Vi sâmi ocijenili svoje znanje iz tih jezika? 

_______________ jezik      prosječna ocjena________

_______________ jezik      prosječna ocjena________

5) Koje ste sve jezike do sada učili (uključujući i onaj/one koji/koje studirate)? Molim navedite koliko ste ih dugo učili te procijenite svoje znanje svakog od tih jezika.

	Jezik
	Duljina učenja
	                      Procjena znanja

	____________________
	______ godina
	osnovno
	srednje
	napredno

	____________________
	______ godina
	osnovno
	srednje
	napredno

	____________________
	______ godina
	osnovno
	srednje
	napredno

	____________________
	______ godina
	osnovno
	srednje
	napredno

	____________________
	______ godina
	osnovno
	srednje
	napredno

	____________________
	______ godina
	osnovno
	srednje
	napredno


6) Jeste li zadovoljni znanjem stečenim u tim jezicima? Obrazložite!

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

7) Imate li namjeru učiti još koji strani jezik? Navedite koji i obrazložite zašto upravo taj jezik!

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

8) Mislite li da ste nadareni za učenje jezikâ? Po čemu to znate?

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

II dio

Odredite koliko vas dobro opisuju sljedeće tvrdnje. Za svaku od jezičnih studijskih grupa (a i/ili b) zaokružite odgovarajući broj prema ovoj legendi:

          1 = uopće se ne odnosi na mene

          2 = većinom se ne odnosi na mene

          3 = katkad se odnosi na mene, a katkad ne

          4 = djelomično se odnosi na mene

          5 = potpuno se odnosi na mene

(ako studirate samo jedan jezik, zanemarite rubriku B)

	
	A
	B

	
	jezik
	jezik

	1. Nikad se ne osjećam potpuno sigurnim u sebe kad govorim na satu jezičnih vježbi.  
	1   2   3   4   5
	1   2   3   4   5

	2. Ne zabrinjavaju me pogreške koje radim na satu jezičnih vježbi.           
	1   2   3   4   5
	1   2   3   4   5

	3. Uhvati me strah kad vidim da će me lektor/ica prozvati.
	1   2   3   4   5
	1   2   3   4   5

	4. Uplašim se kad ne razumijem što lektor/ica govori na stranom jeziku.
	1   2   3   4   5
	1   2   3   4   5

	5. Ne bi mi smetalo da imam više sati jezičnih vježbi.
	1   2   3   4   5
	1   2   3   4   5

	6. Tijekom sata često razmišljam o stvarima koje nemaju veze s jezičnim vježbama.
	1   2   3   4   5
	1   2   3   4   5

	7. Često mislim da drugi u grupi znaju jezik bolje od mene.
	1   2   3   4   5
	1   2   3   4   5

	8. Kad imamo test (kolokvij ili sl.) iz jezičnih vježbi, obično sam opušten/a.
	1   2   3   4   5
	1   2   3   4   5

	9. Uhvati me panika kad na satu jezičnih vježbi moram govoriti bez pripreme.
	1   2   3   4   5
	1   2   3   4   5

	10. Bojim se posljedica pada jezičnih vježbi.
	1   2   3   4   5
	1   2   3   4   5

	11. Ne znam zašto se neki toliko uzrujavaju oko jezičnih vježbi.
	1   2   3   4   5
	1   2   3   4   5

	12. Na satu jezičnih vježbi mogu postati toliko nervozan/nervozna da zaboravim i ono što znam.
	1   2   3   4   5
	1   2   3   4   5

	13. Neugodno mi je javljati se na satu jezičnih vježbi.
	1   2   3   4   5
	1   2   3   4   5

	14. Da moram na dotičnom stranom jeziku razgovarati s izvornim govornikom, ne bih bio/bila nervozan/nervozna.
	1   2   3   4   5
	1   2   3   4   5

	15. Uzrujam se kad me lektor/ica ispravi, a ne razumijem u čemu je pogreška.
	1   2   3   4   5
	1   2   3   4   5

	16. Čak i kad se dobro pripremim, strah me na satu jezičnih vježbi.
	1   2   3   4   5
	1   2   3   4   5

	17. Često mi se ne ide na sat jezičnih vježbi.
	1   2   3   4   5
	1   2   3   4   5

	18. Osjećam se sigurnim/sigurnom u sebe kad govorim na dotičnom stranom jeziku na satu jezičnih vježbi.
	1   2   3   4   5
	1   2   3   4   5

	19. Bojim se da moj/a lektor/ica čeka da pogriješim kako bi me ispravio/la.
	1   2   3   4   5
	1   2   3   4   5

	20. Osjećam kako mi srce lupa kad me na satu lektor/ica treba prozvati.
	1   2   3   4   5
	1   2   3   4   5

	21. Kad učim za test (kolokvij i sl.) iz jezičnih vježbi, što više učim, to sam više zbunjen/a.
	1   2   3   4   5
	1   2   3   4   5

	22. Ne osjećam se prisiljen/a da se izvrsno pripremim za sat jezičnih vježbi.
	1   2   3   4   5
	1   2   3   4   5

	23. Uvijek mi se čini da drugi govore strani jezik bolje od mene.
	1   2   3   4   5
	1   2   3   4   5

	24. Nije mi neugodno govoriti strani jezik pred drugima u grupi.
	1   2   3   4   5
	1   2   3   4   5

	25. Toliko brzo prolazimo gradivo iz jezičnih vježbi da me strah da ću zaostati.
	1   2   3   4   5
	1   2   3   4   5

	26. Na satu jezičnih vježbi nervozniji/a sam nego na drugim kolegijima.
	1   2   3   4   5
	1   2   3   4   5

	27. Kad govorim na satu jezičnih vježbi, osjećam se nervozno i zbunjeno.
	1   2   3   4   5
	1   2   3   4   5

	28. Prije sata jezičnih vježbi osjećam se opušteno i sigurnim/sigurnom u sebe.
	1   2   3   4   5
	1   2   3   4   5

	29. Postanem nervozan/nervozna kad ne razumijem svaku riječ koju lektor/ica kaže.
	1   2   3   4   5
	1   2   3   4   5

	30. Obeshrabruje me broj pravila koja treba znati da bi se govorio dotični strani jezik.
	1   2   3   4   5
	1   2   3   4   5

	31. Bojim se da će mi se drugi u grupi smijati kad progovorim na stranom jeziku.
	1   2   3   4   5
	1   2   3   4   5

	32. U društvu izvornih govornika vjerojatno bih se osjećao/osjećala ugodnije.
	1   2   3   4   5
	1   2   3   4   5

	33. Nervozan/Nervozna sam kad me lektor/ica pita, a nisam se pripremio/pripremila.
	1   2   3   4   5
	1   2   3   4   5


III dio

Molim obrazložite!

6. Kako procjenjujete odnos lektora prema Vama? Kako i u kolikoj su mjeri ta iskustva utjecala na Vaš uspjeh u studiju?

	_____________ jezik
	_____________ jezik

	__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________


	__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________




7. Kakav su odnos imali lektori prema drugim studentima jezičnih vježbi?

	_____________ jezik
	_____________ jezik

	__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________


	__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________




8. Usporedite svoj odnos prema jezicima koje studirate sada i prije studija!

	_____________ jezik
	_____________ jezik

	__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________


	__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________




9. Kakva je sada Vaša motivacija za učenje tih jezika, a kakva je ona bila prije sâmog studija? Obrazložite što utječe na nju!

	_____________ jezik
	_____________ jezik

	Sada:______________________________
__________________________________

__________________________________

__________________________________

__________________________________

Prije studija:_________________________
__________________________________

__________________________________

__________________________________

__________________________________

Utjecaji:____________________________

__________________________________

__________________________________

__________________________________

__________________________________


	Sada:______________________________
__________________________________

__________________________________

__________________________________

__________________________________

Prije studija:_________________________
__________________________________

__________________________________

__________________________________

__________________________________

Utjecaji:____________________________
__________________________________

__________________________________

__________________________________

__________________________________




10. Koje su Vaše zamjerke vezane uz kvalitetu nastave jezičnih vježbi? Kako biste Vi riješili te probleme?

	_____________ jezik
	_____________ jezik

	Zamjerke:___________________________
__________________________________

__________________________________

__________________________________

__________________________________

Rješenja:___________________________
__________________________________

__________________________________

__________________________________

__________________________________


	Zamjerke:___________________________
__________________________________

__________________________________

__________________________________

__________________________________

Rješenja:___________________________
__________________________________

__________________________________

__________________________________

__________________________________




Hvala Vam na strpljenju! (
9.3 Appendix III – Corpus Screenshots

9.3.1 Corpus Data View        
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Author: Krunoslav Puškar

Title: A COMPARATIVE STUDY OF FOREIGN LANGUAGE ANXIETY AMONG MAJORS OF ENGLISH AND GERMAN
Key words: FL anxiety, FLCAS, English, German, Croatian FL majors

Summary

This paper deals with foreign language (FL) anxiety, a complex phenomenon that has been researched in FL learners to a great extent especially in the last 20 years or so. After a brief theoretical foray into FL anxiety research to date, which has, however, not been researched as extensively in Croatia, especially not in university students majoring in FLs, the author describes a comparative study on FL anxiety he carried out in March 2010 with 386 undergraduate university students majoring in two different FLs, English and German. The study aimed at exploring the relationship between language anxiety and the role of the major subject, demographic characteristics of participants (such as age, gender, place of residence etc.), the length of learning the FL, language achievement etc. Among other things, in this study the author set out to look into the association of students` perceived motivation, language exposure and classroom experience to levels of language anxiety. Data was collected by means of a three-part questionnaire which included both structured and open-ended items. Detailed analyses of quantitative and qualitative data have led to a number of interesting conclusions. Possible educational implications of the findings for the understanding of the multidimensional construct of FL anxiety are discussed, as well as implications for further research.

Autor: Krunoslav Puškar
Naslov: POREDBENO ISTRAŽIVANJE STRAHA OD STRANOG JEZIKA KOD STUDENATA ANGLISTIKE I GERMANISTIKE

Ključne riječi: strah od stranog jezika, FLCAS, anglisti, germanisti, hrvatski studenti filologije

Sažetak
Ovaj rad bavi se strahom od stranog jezika, kompleksnim fenomenom koji je osobito u posljednjih 20 godina predmetom mnogih istraživanja. Nakon konciznog uvoda u teoretsku pozadinu istraživanja straha od stranog jezika koji u Hrvatskoj još nije bio predmetom opsežnih istraživanja, posebice ne među populacijom studenata filologije, autor opisuje poredbeno istraživanje straha od stranog jezika provedeno u ožujku 2010. među populacijom studenata preddiplomskog studija anglistike i germanistike Filozofskog fakulteta u Zagrebu. Ciljevi ovog istraživanja provedenog na uzorku od 386 studenata bili su istražiti poveznice između straha od stranog jezika i jezika koji se studira, perioda učenja tog jezika, uspjeha u učenju te razlike u razinama straha od jezika s obzirom na dob, spol i mjesto studentovog prebivanja. Nadalje, ovo istraživanje težilo je povezivanju motivacije za učenjem dotičnog jezika i perioda izloženosti tom jeziku sa strahom od stranog jezika. Podaci su prikupljeni pomoću upitnika koji se sastojao od tri dijela te zatvorenih i otvorenih stavki. Detaljna analiza na temelju kvantitativnih i kvalitativnih podataka dovela je do brojnih zanimljivih zaključaka. Upute za daljnja istraživanja izrazito multidimenzionalnog konstrukta straha od stranog jezika i razmatranja moguće nastavne primjene rezultata dobivenih ovim istraživanjem, a u vidu njegovog boljeg razumijevanja i ublažavanja, također su predmetom rasprava u ovom radu.
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� Apart from this term, communication anxiety may be also known as stage fright, speech anxiety, reticence and social anxiety.


� For more detailed explications of FL anxiety`s manifestations refer to Jelena Mihaljević Djigunović (2002).


� For similar views supporting the effects of L1 deficits on L2 learning as the sole cause of FL anxiety refer to Sparks and Ganschow (1993), who, according to Horwitz (2000), too strongly dismissed anxiety and other affective variables as playing a vital role in SLA by linking L2 coding abilities with L1 coding abilities.


�This study was preceded by a comparative pilot study conducted at the University of Zagreb and investigating FL anxiety only in second year students majoring in English and German. The sample comprised 71 Croatian L1 majors of English or German (L2) enrolled in second-year classes (4th semester). The findings obtained in that study encouraged us to carry out another study, but now on a wider and far more representative sample. An article dealing with the pilot study and its findings was submitted for publication in the English student`s magazine At Large.


� Due to incompletely filled in questionnaires four participants were eventually excluded from the sample.


� The questionnaire can be found in Appendix II.


� For the original FLCAS please see Appendix I.


� The FLCAS has demonstrated internal and test-retest reliability with the Cronbach`s alpha of .93 and an 8-week test-retest coefficient of .83 (Horwitz, 1986).


� Because of the fact that only three items of Horwitz et. al`s (1986) FLCAS seem to deal with processing anxiety, Bailey et. al (2000) actually suggest MacIntyre and Gardner`s (1994) six-item Processing Anxiety Scale, which is considered a somewhat greater contribution to the often neglected part of the anxiety set. According to them, ˝it seems likely that the incremental validity of the FLCAS may increase with the addition of more items relating to processing anxiety˝ (2000; 485).


� The questionnaires from our 2009 pilot study can be found in Appendix II.


� For corpus screenshots see Appendix III. 


� EM=English majors


� GM=German majors


� LI stands for 'language instructor.'


� In this context cities represented places with 100.000 or more inhabitants (e.g. Zagreb, Split, Rijeka and Osijek).


� EM=English major; yr1, 2, 3=1st, 2nd, 3rd year of study; f=female; m=male; 78/78=FLCAS scores in the first FL major (English or German)/FLCAS scores in the second FL major.


� VSS u tijeku – visoka stručna sprema u tijeku; VSS – visoka stručna sprema; VŠS – viša stručna sprema...






